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1.

In Silverdale School, we aim for everyone to feel valued and safe. We
support learners to approach school with confidence, resilience and hope

Aims

for their future.

The policy is available on the school website and a paper copy can be
provided if requested. Any significant changes to the policy will be

communicated with parents/carers.

This policy aims to enable staff to:

Understand the whole-school approach to implementing a relational

behaviour policy
Have a clear proactive approach to building relationships

Have a framework of reactive approaches focused on co-regulation

and de-escalation

Understand the unique needs and context of each learner
Understand behaviour as a form of communication
Reflect on professional practice

Work with our learners to overcome the barriers previously experienced

in education and develop intfo well-rounded adults

This policy should be read alongside the following policies:

Child Protection and Safeguarding
Keeping Children Safe in Education (KCSIE)
Positive Handling

Suspensions and Exclusions

Underlying Research and Theories

Trauma-informed care

Child development theory

Attachment theory

Behavioural science, including Positive Behaviour Support (PBS)
Research in neuroscience

Branded approach (such as Thrive)
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3. Rationale

The ethos and values of Silverdale School are informed by mulfiple
theories, built on evidence-based research. These theories are
underpinned by the need to develop solid and trusting relationships with
each learner.

The need for connection is wired into us from birth. Maslow’s Hierarchy of
Needs (1954) explains the importance of connection and belonging.
Being part of a family, group or community make it more likely for a
person to grow and develop. Physiologically, positive connections boost
mood and lower blood pressure, which in turn supports the ability to
regulate emotions and learn effectively.

Children who are able to self-regulate will have improved outcomes and
greater success throughout therir lifetime. At Silverdale, we understand that
each young person’s journey is different; their unique needs are
developed through the context of their life experiences across home,
school and their community.

“The teacher - child relationship is an intrinsic reward and the withdrawal of approval an intrinsic
‘sanction’, which in most cases [removes the need for a positive/negative behaviour point system]. ... |
have never met an effective teacher who relied on these as a substitute for relational approaches.
Though they were always good at praise and clear boundaries, it was their relationships with their
children that gave their responses worth and authority, not the value of a token, or the threat of a
sanction. Were it otherwise; were rewards and sanctions sufficient to change behaviour, we might end
up with children who only behave because of what was in it for them, or because they feared
punishment — hardly conducive to developing pro-social adults.”

Tony Clifford (2023)

Staff at Silverdale are supported to be reflective practitioners. Managing
behaviour and supporting children is difficult. When their behaviour is
challenging, the first challenge is to staff. At times, it can be difficult to not
take the words and behaviours of learners personally. We cannot always
expect learners to understand the unintentional impact of their choices on
staff who care about them. Working within an Aftachment Aware,
Trauma-informed (AATI) approach means moving past knee-jerk,
punishment-based responses, to instead focus on how to meet the child’s
need for restoration and repair. Understanding is different from accepting
or condoning behaviour. To combine safe relationships and fair rewards
and consequences is fundamental to young people overcoming trauma
and becoming resilient, pro-social adults (Clifford, 2023).
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Staff promote the accountability and resiience of learners, whilst
recognising when the external environment (staff approach, enabling
environments) needs to be adapted to facilitate their success.

We support the development of ourlearners through our 3Cs curriculum.

Character - who you are and who you want to be
Community - links to others and the wider world

Currency - learning for your future
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4. Relational Behavior Support (RBS)

RBS is a behaviour change model used at Silverdale, incorporating the
principles of Positive Behaviour Support (PBS) from an Attachment Aware,
Trauma-informed (AATI) perspective.

This model aims to equip staff with strategies and empower learners to
develop tools to regulate their own emotions and make positive choices.

AATI: a strengths-based framework
grounded in an understanding of and
responsiveness to the impact of
trauma on the developing brain,
emphasising physical, psychological
and emotional safety.

PBS: a values-based toolkit
supporting behaviour change

Relational Behaviour Support: a child-centred approach to
understanding individual needs and supporting behaviour change,
through safe and secure relationships and bespoke intervention.

The aim of PBS is to prevent and reduce challenging behaviour with the
underlying goal of improving quality of life. The focus is on developing the
skills of the person and those who support them and reducing restrictive
practices.

When we perceive behaviour as challenging, a learner is often

communicating that a need is not being met. Staff at Silverdale aim to

actively listen to the learners and explore what their behaviour is trying to

tell us. Behaviours can be broken down into the following functions:

1. Escape - getting away from an activity or person

2. Attention — gaining attention beyond what is already available

3. Tangible gain — gaining an item or activity

4. Sensory needs — using behaviour to replace discomfort or experience a
pleasant sensation

Once we understand the function of behaviour, we can support the
learner to develop the skills to express their needs positively, without
turning to challenging behaviour.
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5. Tiered support at Silverdale School

At Silverdale, we understand that supporting Social, Emotional and Mental
Health (or SEMH) of our learners increases the likelihood of them accessing
a quality education and becoming a well-rounded individual who can
achieve their hopes and aspirations.

More than one in three children and young people are exposed to at
least one potentially traumatic event by age 18 (Lewis et al., 2019). The
right support can make a substantial difference to the extent that frauma
impacts their lives. SEMH support for learners at Silverdale involves bespoke
intervention from a tiered approach.

For most learners, Tier 1 intervention alone can meet their needs. For more
complex SEMH needs, a referral into external support / work with other
agencies may be required to support the learner and their family.

Tier 1: Universal offer at Silverdale - Relational Behaviour Support

e Teach and model positive social interaction (skills teaching)

e Environments within school are enabling, proactive and predictable

e 1-1 or group intervention with a range of staff

e Adaptations in line with recommendations from Special Educational
Needs (SEN) documents

Support within tier 1 is graduated. Some learners may require more
frequent or more specialist intfervention than others. Identified members of
staff can deliver bespoke interventions, for example, Link Workers,
Emotional Literacy Support Assistants (ELSA) and Drawing Talking
Therapists. The practitioners can provide bespoke and child-centred
assessment and intervention. When required, practitioners will signpost to
or collaborate with external agencies (tier 2).

Tier 2: External Agencies

At times, school staff need to work in partnership with external agencies to
address all needs of the learner and family. External agencies include:

e Emotional Wellbeing Support e.g. a counselling service

e Children and Young People Service (CYPS) / Children and Adolescent
Mental Health Service (CAMHS)

e Allied Health Care Professionals: Occupational Therapy; Speech and
Language Therapy

e Educational Psychology

Page 8 of 21



é. Proactive Approaches
Skills teaching

Skills tfeaching is a model used to support a learner to learn a skill that will
ultimately lead to an improvement in quality of life. An example of a skill
would be the ability to communicate the need for a break when feeling
overwhelmed. The development of this skill will then lessen the need to
communicate by using challenging behaviour.

A skills teaching approach breaks down tasks into manageable chunks,
sequenced in a way that the individual learner can feel success.

Positive school environment

A positive school environment is fundamental to developing positive
relationships between peers and staff. When learners feel safe, valued
and respected, they are more likely to engage with learning and develop
a growth mindset.

e The physical environment feels enabling, inclusive and promotes
collaboration.

o Staff take time to get to know each individual learner’s context — their
strengths, interests and needs.

o Staff use a strengths-based approach, recognising and focusing on the
behaviour we want to see more of, including seemingly small steps of
progress.

e Typically, children respond far better to positive reinforcement than to
punishment, and this often leads to a decrease in challenging
behaviour. Research continues to validate this social dynamic (e.g.
Rumfola, 2017).

e Whilst punishment as a behaviour management technique can have a
short-term effect, it does little to change behaviour in the long term
(Children & Young People’s Mental Health Coalition, 2022).

Positive reinforcement - the addition of a positive outcome to strengthen a
behaviour, e.g., awards, praise

Punishment - the addition of a negative outcome to 'weaken' a behaviour, e.g. a
detention

o Staff appreciate the importance of separating the behaviour from the
learner, e.g. ‘disruptive behaviour made it hard for me to teach’ rather
than ‘you made it hard for me to teach’. These messages over time
confribute to the learner’'s view of themselves and their identity. If
learners are repeatedly told they are bad or have negative qualities,
they may continue to act up to this, believing it is just the way they are.
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e School rules and consequences are clearly communicated, consistent
and predictable (see section 9). Empowering learners to recognise and
respect the boundaries within school provides the foundation for
feelings of safety and frust.

o Silverdale staff take the approach of every day is a fresh start
where possible; consequences are rarely carried into the
following day or after a suspension. Staff model the behaviour of
letting things go so learners can gradually mirror the ethos of
learning from negative choices and moving on. When time and
space to reflect is required for successful mediation. Please refer
to Appendix A for guidance in relation to the application of
conseqguences.

e Silverdale staff understand that every learner and situation is nuanced
and unigue. Whilst we aim for consistency in consequences, a ‘one size
fits all’ approach does not always meet the needs of our learners.
Please refer to Appendix A ‘Behaviour table.’

When we are concerned about a learner’s behaviour, this should be
discussed at the school’'s Vulnerable Learners Meeting (VLM). VLM is a
forum to gain multiple staff perspectives to explore the holistic context of
the learner, understand possible underlying drivers of behaviour and
decide on the fier of intervention required.

7. Reactive Approaches

Despite proactive interventions, there are times where behaviour may
escalate. High levels of dysregulation can lead to risks for the learners and
those around them, necessitating responsive interventions.

When a learner presents aggressive behaviour, it is likely their fight or flight
response has been activated. This is often an involuntary response and not
within the learner’s capacity to control. At this point, the overriding aim is
to support the learner to regulate their emotions and behaviours. When an
individual is in a high state of arousal, higher-level thinking tends to go
offline; they are unable to access skills such as reasoning, reflection,
understanding of consequences or long-term thinking.

In the crisis / recovery phase:

e Processing becomes impaired - staff use clear and simple language to
tell the learner what we would like them to do (as opposed to what we
would not like them to do)

e Avoid threats of punishment

e If we can compromise with the learner, we do this — we do not need to
be concerned about reinforcing a behaviour in the crisis phase

e We avoid power struggles, i.e. the need to be ‘right’ or ‘win’
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It can take up to 90 minutes for a learner to recover fully, e.g. for
adrenaline and cortisol levels (stress hormones) to return to baseline. Once
a learner appears regulated and ready, restorative conversations can
take place. This may involve:

e Reflecting on choices

e Discussing the impact of actions

e Finding ways to repair harm and restore positive relationships

¢ |dentifying interventions to support the learner (skills teaching)

Safe Touch

It is not illegal o touch a pupil. There are occasions when physical contact
is appropriate and necessary.

Safe Touch is entirely different to physical restraint. Physical restraint should
be used in line with PRICE Training, when a learner is being unsafe fo
themselves or others or committing a criminal act.

Examples of when touch might be appropriate:

e Comforting a learner in distress (staff know the learners well, e.g., for
some, even a hand on the shoulder could further escalate the
behaviour)

e Congratulating or praising a learner

e Demonstrating how to use a musical insfrument

e Demonstrating techniques during PE lessons

e First aid

*Please refer to Positive Handling Policy and PRICE Training

8. Rewards and Consequences

Rewards Communication with parent/carer

Verbal praise Shared with parent/carer when

appropriate, including seemingly
small steps of progress

Certificates, e.g. subject or 3Cs Shared with parent/carer when
awards appropriate

Afttendance incentives, e.g. reward Shared with parent/carer when
trips appropriate

Reward interventions, e.g. if targets  Shared with parent/carer when
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are met appropriate

Although our approach is relational and strengths-focused, there are
occasions where learners may display unacceptable behaviour. Our aim is to
prepare our learners to become pro-social adults who take responsibility for
their choices and understand the importance of adhering to the rule of law,
in line with British values. Therefore, we recognise consequences can be
necessary, however, these are always implemented within a relational and
supportfive framework. Please refer to Appendix A ‘Behaviour table’.

9. Relational Behaviour Approach: Key Points

Silverdale’s Relational Behaviour Behaviour is understood as a form of
Approach communication

Positive and secure relationships
between learners and staff are at
the centre of our approach.

Opportunties for success are
created and celebrated.

Interventions are tailored to each
individual; we recognise a one size
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fits all approach is not always best
for our learners.

Skills key to personal development
are taught and reinforced, such as
emotional regulation and positive

communication.

Where possible, every day is a fresh
start.

10. Searching & Confiscation

It is our first priority to ensure that pupils are in a safe and secure environment
in school. Searching can play a critical role in ensuring this and can be a vital
measure to safeguard and promote staff and pupil welfare. Following
guidance set out by the Education and Inspections Act 2006 and Searching,
Screening, and Confiscation — Advice for Schools (July 2022), Head teachers
(and staff they authorise) have a statutory power to search a pupil or their
possessions where they have reasonable grounds to suspect that the pupil
may have a prohibited item or any other item that the school rules identify as
an item which may be searched for. The list of prohibited items is:

e Kknives and weapons;

e alcohol;

e llegal drugs;

e stolen items;

e any article that the member of staff reasonably suspects has been, oris
likely to be used: to commit an offence, or o to cause personal injury to, or
damage to property of; any person (including the pupill).

e an article specified in regulations:

e tobacco and cigarette papers;

e fireworks; and pornographic images.

As well as prohibited items, the school does not allow the following items in
the school community (banned items):

e E-Cigarettes / Vapes

e Mobile telephones

Where we need to conduct a search for a prohibited item, the Headteacher
will authorise this. The Headteacher can authorise the member of staff to
search for specific prohibited or banned items or all items set out in this
behaviour policy. It will be explained to the pupil what is being searched for

and the reason for the search. Where the pupil does not agree to be
searched, our school will consider the best way of moving forward.
Depending upon the risk associated with any prohibited or banned item, the
use of reasonable force may be necessary. The use of reasonable force will

differ depending on whether the member of staff is searching possessions,
such as a bag, or the pupils themselves. Searching should be conducted by
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two members of staff where possible. The Headteacher will liaise with the
Designated Safeguarding Lead regarding any potential searches of
prohibited items, and this will be recorded on the safeguarding database by
the person conducting the search. 11.7 Where a search for prohibited and/or
banned items has been undertaken this will be recorded on Behaviour Watch
by the person.

Behaviour Policy (SILVP0O010)

In relation to mobile phones, as indicated above (and in the Staff Mobile
Phone Policy) they are banned items and the following practice has been
adopted;
e Primary and Middle students will be expected to hand over their
phones at
the start of the day and have them returned for home time. School
preference is
that phones do not come into school for young children but accept families
may
wish to have contact with children when transitioning between home and
school.
e Primary students in exceptional circumstances, can ask to check their
phone
at break times in the presence of a member of staff if they need reassurance
relating to a family matter.
e Year 7,8, 9, 10 and 11 students are expected to hand their mobile
phones in,
on arrival to school. All students will be ‘wanded’ by staff using a hand- held
scanner and are expected to hand their mobile phone in. Mobile phones are
stored in a locked, secure area and returned to students at the end of the
school day.

11. Dedicated Contacts

e Emma Webster Headteacher
e Tim Bennett Deputy Headteacher

12. Glossary

Active listening: active listening requires you to listen attentively to a speaker,
understand what they're saying, respond and reflect on what's being said,
and retain the information for later.

Emotional dysregulation: the state in which we are unable to control or
modulate our emotional responses to stress. At a physiological level, our
bodies are unable to maintain our levels of arousal within the optimum range.
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Fight/flight response: a state of hyper arousal (over arousal) in which the
body is geared up physiologically and emotionally to take action to
overcome perceived threats in the environment.

13. Further Reading

e https://ukiraumacouncil.org/resources/childhood-tfrauma-and-the-brain

e www.thriveapproach.com

e hitps:.//www.england.nhs.uk/é6cs/wp-
content/uploads/sites/25/2016/07/bild-key-questions.pdf
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Appendix A

Level 1

Level 2

Level 3

Level 4

Behaviours

Behaviours

Behaviours

Behaviours

Inappropriate use of
equipment and property

Deliberately distracting
Not following instructions

Inappropriate language
Late to lesson

Refusal to attempt work

Refusal to hand over vape.

Verbal abuse towards staff
Refusal to attend lesson

Invading personal space

Persistent repetition of a
Level 1 behaviour

Persistent refusal to attend
lesson Persistent verbal
abuse towards another

person

Vaping

Deliberate damage /
disrespect to property /
resources

Absconding from school
Inappropriate sexualised
language / Dangerous
behaviour

Threatening and aggressive
behaviour towards staff

Threatening and aggressive

Targeted discriminatory
abuse

Racist and homophobic
abuse (may require
reporting or advice from
police / local authority)

Assault on staff
Assault on student

Possession / distributing
illegal substances

High level damage to
property Serious misuse of IT
/ e-safety

In possession of an offensive
weapon Inappropriate
sexualised contact
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behaviour towards pupils

Action

Action

Action

Action

Withdrawing
attention/planned ignoring

Verbal warning / A
reminder of expectations
and of the potential
consequence

Providing space for a brief
period of ‘time-out’- within
class

Break or lunch time
detention to complete
missed work

Reflection time prior to
accessing Rewards time to
complete missed work

Phone call home

Pastoral/SLT involvement

A brief period of formal
‘time-out’ with designated
staff member

Break or lunch time
detention to complete
missed work

Withdrawal from
participation in a planned
activity and/or outing
where there may be health
and safety concerns.

Withdrawal from class for
remainder of lesson, placed
in Reset Room (period to be

agreed on an individual

basis )

Phone call home

Meeting with parents /

Pastoral/SLT involvement —
meeting with parents /
carers

Time-out or access to
Inclusion Room with
designated staff member

Withdrawal from activity /
trip — at the discretion of SLT

Suspension from school for
a fixed period

Behaviours at level 4 are
the most serious and as
such carry greater
sanctions. This level of
behaviour will involve SLT
and parents / carers. Level
4 behaviours may result in
suspensions, or permanent
exclusions in extreme cases

Pupils who are receiving
repeated suspensions will
access the Inclusion Room
to access tailored
interventions in order to
facilitate reengagement in
learning / rebuild positive
relationships with staff and
reduce the risk of
permanent exclusion

Page 17 of 21




carers

Suspension from school for
a fixed period
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Appendix B

High Expectations, Preparation for Adulthood
and Behaviour Support Hubs - Reset & Inclusion Hubs

1. Purpose of this addendum to the Behaviour Policy

* Establishes and maintains high expectations for behaviour, learning and
personal conduct.

* Explicitly prepares pupils for life beyond 16, including

employment, fraining and further education.

» Applies a clear, graduated range of consequences that are

fair, consistent and restorative.

* Uses two Behaviour Support Rooms, Reset and Inclusion Room to provide
support for pupils who are refusing to attend lessons or causing significant
disruption in lessons, as alternatives to suspension and as part of structured
reintegration following serious incidents or suspensions.

This addendum reflects the school’s SEMH context and recognises that pupils
may present with a range of needs including ADHD, ASC and frauma-
related behaviours.

2. Preparing Pupils for Life Post-16

Behaviour expectations are deliberately aligned with the skills and
attitudes required for adulthood, employment, and independent living. This
includes:

* Attendance and punctuality as preparation for work and training.

* Respectful communication with peers and adults.

* Emotional regulation and resilience in challenging situations.

* Accountability for actions and choices. Where pupils fall short of
expectations, consequences will be framed as learning opportunities, helping
pupils fo understand:

* Workplace-style expectations.

* The impact of behaviour on others.

* The importance of repairing relationships. Support plans, mentoring and
reintegration programmes will explicitly link behaviour choices to post-16
outcomes.

3. Behaviour Support Rooms: Overview

The school operates two distinct Behaviour Support Rooms, the Reset and the
Inclusion Room, to ensure pupils are supported appropriately according to
need, presentation and risk. These rooms are not punitive spaces. They are
structured, staffed environments designed to:

* Maintain safety.

» Support emotional regulation.

* Enable reflection and repair.

* Reduce the need for external suspension. Pupils may be placed in

a Behaviour Support Room when:
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* They are refusing or unable to access lessons.

* They present behaviour that significantly disrupts learning.

* They are returning from a suspension.

* They have been involved in a serious incident and an alternative to
suspension is appropriate.

4. Behaviour Support Hub A: Reset Hub

This hub supports pupils who display extremely challenging or
dysregulated behaviour, including (but not limited to) pupils with

ADHD, ASC, impulsivity, emotional dysregulation or high-risk behaviours.
Key Features

* Target pupils who are refusing to attend lessons or are causing significant
disruption in lessons, providing high staff-to-pupil ratio.

» Clear routines and firm boundaries.

» Reduced stimuli and structured tasks.

* Explicit teaching of regulation strategies.

Expectations Pupils in this room are expected to:

* Follow adult instructions.

* Engage with regulation and reflection activities and complete work from
the lesson that they are missing.

* Return to their next lesson.

5. Behaviour Support Hub B: Inclusion Hub
This hub supports pupils who are returning from suspension or are
experiencing repeat suspensions and are repeating extremely
challenging behaviour. This includes pupils with ADHD / ASC, impulsivity,
emotional dysregulation or high-risk behaviours, who may struggle in
classroom environments at certain times.
Key Features
* Areinfegration meeting with pupil and relevant adults
» Clear targets and success criteria
 Structured interventions to target specific behaviour patterns.
« Ongoing monitoring and review. The aim is to reduce repeat incidents
and support sustainable behaviour change
* Emotional check-ins and support.
« Work towards reintegration into lessons. Length of placement will be
reviewed daily and recorded.
Expectations While adjustments are made, pupils are still expected to:
* Engage respectfully with staff.
* Complete appropriate learning tasks and structured interventions.
» Develop strategies to return to lessons successfully.

6. Review of Behaviour Support Hubs

* Regularly review pupils Clear targets and success criteria.

* Ensure ongoing monitoring and review. The aim is to reduce repeat
incidents and support sustainable behaviour change.
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7. Safeguarding, SEND and Equality Considerations

All placements will:

* Take account of SEND needs, EHCPs and individual risk assessments.

* Be monitored to avoid disproportionate use for any group.

* Be reviewed regularly by senior leaders. The school remains committed to
inclusion, safety and the dignity of every pupil.

8. Review and Monitoring

This annexe to the behaviour policy will will be reviewed annually or sooner
if required, in line with:

* Behaviour data and trends.

* Suspension and reintegration outcomes.

* Pupil, parent and staff feedback. The effectiveness of Behaviour Support
Rooms will be monitored to ensure they contribute positively to pupil
outcomes and preparation for adulthood.
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